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Rationale.--In September 1958, the United States Congress enacted
the National Defense Education Act, This act gave impetus to the great
movement of educational opportvinities which were on the upsurge through¬
out America at that time. From this time NDEA has proved highly signi¬
ficant in furthering various areas in education. The entire guidance
movement has been accentuated and promoted by this act.
Authorized under Title V-B of the National Defense Education Act
(NDEA), the office of education began and has since continued to support
Counseling and Guidance Training Institutes throughout our country. The
institutes are designed to improve the qualifications of secondary school
personnel engaged in counseling and guidance and of secondary school
teachers preparing to become counselors. The aim of the program is to
improve and increase the nations’s resources in this vitally important
field, by offering coiinselor education of greater scope and depth than
1
has been traditional. Recently the act has been amended to assist
guidance and coimseling on the elementary and higher education levels,
Atlanta University established its first NDEA Counseling and
Guidance Training Institute at the University in Atlanta, Georgia in the
^DEA Institutes Expand Counselor Education, Occupational Out¬
look Quarterly, Vol. VH (February, 1963), p, Ih,
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summer of Since that time many enroUees have participated in
jounselor-education institutes.
Summer institutes, one-semester institutes and full academic
/■ear institutes have been conducted at various times during the period
19^9-1967.
The National Defense Education Act made it possible for the
braining and employment of many counselors in high schools throughout
bhe United States, Reports of progress in the fourth working year of
fetional Defense Education Act showed that the Office of Education made
^7,8 million dollars available to schools for guidance, counseling, and
besting programs. Local schools were employing the equivalent of
21,000 full time guidance personnel, as compared with only 12,000 before
bhe passage of the act. More than 11,000 men and women had attended
special institutes to train for professional careers in counseling and
2
guidance, or to improve their skills in these fields.
Early identification of aptitudes and abilities in pupils and
uotivation toward achie-vLng their fullest possible realization are
basic functions of the guidance process. There is need, too, for early
recognition of the potential dropout with preventive measures initiated
in the early years of school experience. Local schools, then function-
^Kathryn Plummer, A Follow-Up Study of the Counselor-Enrollees
;Jho Attended the Counseling and Guidance Training Institutes at Atlanta
[Jniversity, Ailan-ba, Georgia, l939~19^^« (unpublished Master's thesis.
School of Education, Atlanta University, 1963), p, 1,
Slax F, Baer, "Defense Education Act Report", Personnel and
juidance Journal, November, 1962, p, 209,
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ing in a modern society, find the need for efficiently operated gtiidance
programs, NDEA. operated griidance and counseling institutes have pro¬
vided much of the personnel for leadership of the local schools griidance
programs.
Later progress reports of the National Defense Education Act
show what authorization has been granted for $7,2^0,000 to be appro¬
priated yearly, until June 30, 1968 to enable the commission to arrange
through grants or contracts with institutions of higher education for
the operation by them of short-term or regiolar session institutes, to
improve the qualifications of individuals who are engaged, or are
teachers preparing to engage in counseling and guidance of students in
elementary or secondary schools or in institutions of higher education
including junior colleges and technical schools.
The writer believes that the training of one preparing to engage
in counseling is a vital topic of great concern to many if the amount
of money spent and number of people participating is used as an indi¬
cator, It is thought that the later progress reports will further
substantiate this belief. In view of the rapid growth of NDEA Counse¬
lor Institutes it seems necessary to make continuous evaluations. This
survey will serve as such.
In evaluating the program of the NDEA. Institute one finds there
are many aspects of the training to be considered. One of the subjects
we felt pertinent was to assess the ability of the institutes to realisti¬
cally prepare counselors for satisfactory after-institute job place¬
ment, For the institute trainee to be able to enter into and maintain
satisfactory job placement means that the institute has afforded offer¬
ings and experiences which have enabled him to secure skills and
h
training necessary for him to function with competency»
Probably the most important premise underlying the existence
of the National Defense Counseling and Guidance Institute is its aim
to provide a program of high professional quality for counselors and
school teachers preparing to become secondary counselors. If it were
necessary to establish a raison d'etre there xirould certainly be many
educators and laymen who would immediately agree with the statement
taken from the Report of the President's Commission on the Status of
Women Counseling for Choice, "In a democracy offering broad and ever-
changing choices where ultimate decisions are made by individuals,
skilled counseling becomes an inseparable part of education. Properly
timed awareness of alternatives can be decisive in securing a student's
maximum use of abilities without great waste of human and material
..1resources,"
Dramatic and accelerating changes in our social and economic
life present an impelling virgency to train counselors adequately.
During the past few years desirable growth has been seen in a quanti¬
tative manner and acceleration in numbers of programs and personnel.
In the next decade, however, a new and more significant obligation is
clear, increased emphasis on and a responsibility for improvement in
quality.
No one is so naive as to believe that the mere exposure to an
institute curriculum will inevitably lead to the establishment of
S, Office of Education, "Report of President's Commission
on the Status of Women Counseling for Choice," Washington, D, C,:
pp, 12-15,
improved counselor performance on a firm and continuous basis. There
has to be an initiation of desirable cliange in the enrollee TO-th a
positive amount of carry-over into the post-institute placement.
Further, no one is so naive as to believe that the instigation
of desirable changes (as brought about by institute training) will
inevitably lead to a perfectly harmonious placement of all trainees.
One is concerned, however, with identifying those offerings and
experiences in the counselor preparative program which will lend them¬
selves more positively with successful placement of institute enroUees,
Just how. much does institute training help one in adjusting to post¬
institute placement, how well does the counselor-trainee find his job
placement satisfying or rewarding to him?
The writer believed that a follow-up study which would reveal
the degree to. which former enroUees of the Atlanta University NDEA
institute rate themselves relative to (1) attainment of skill, (2)
desire for professionalism and, (3) ability to relate to after insti¬
tute placement, are but a few of the items that could be used to ascer¬
tain the effect of the institute learning upon satisfactory job place¬
ment.
Follow-up is conceived of as the continuous process of determin¬
ing, by any valid means, the degree to which an individual’s education
or vocational choices are rewarding or satisfying to him,^
In order to obtain the information it was necessary to do a
placement or a follow-up study of the institute enrollee as he assumed
Paul I, Clifford, “The Role of Evaluation in the Improvement
of Higher Learning," Journal of Experimental Education, XXV (1936),
pp. 37-39«
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his role after having left the institute, Zeran and Riccio defined
placement as the satisfactory adjustment of the individual to the next
situation whether in school or on the job,^
This writer has attempted to evaluate the status of the enroUees
after institute training in relation to the satisfaction he found with
his job placement. The evaluation of job satisfaction was made in terms
of certain criteria as stated by Paul I, Clifford,
The criteria being that one’s educational or vocational choice
should:
1, Be consonant with one's interests and emotionally
toned preferences,
2, Coincide with his mental ability,
3, Hake use of his achievements and skills,
U» Make no physical demands on the body that he is
incapable of satisfying,
$, Be personally gratifying and rewarding,
26, Make a significant contribution to society.
In this study the writer has endeavored to show the degree to
which the foimer institute enroUee finds his vocational choice reward¬
ing or satisfying to him.
Evolution of the problem,—The writer has for many years been
interested in the field of gtiidance and counseling. Having pursued this
interest the writer attended summer sessions at Northwestern University
^Franklin R, Zeran and Anthony C, Riccio, Organization and Adiainis-
tration of Guidance Service, (Chicago: Rand McNally and Company, 1962),
p, 120,
^Clifford, g£, Cit,, pp, 37-39.
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taking courses in guidance and co\inseling« The courses taken enhanced
the background of the writer, thus promoting eligibility for acceptance
at the Atlanta University Institute in Counseling and G-\iidance, In
January, 1961, the writer was employed as school counselor on a part-
time basis, and the following year as school counselor for full time.
Interest in this problem was a natural outgrowth of participation in the
institutes,
Mhat impact if any, did training received at the Institute, have
on job perfonnance? To what degree did the Institute training lend use¬
fulness to the enrollee's present state of satisfaction with job place¬
ment? These questions were constantly asked by the institute enrollees.
Contribution to educational knowledge,—Data concerning the
effectiveness of the institute were collected, synthesized and understood,
in order that the findings and their implication may be shared with those
in authority, so that they might assimilate and use these findings in
planning programs for the institute. It is hoped that this study will be
meaningfiil. In order to achieve this purpose the writer realized that
there should be presented a great enough response from primary sources,
in order to render a complete and balanced pictvire. If appraisal was to
be well done responses shotild be studied for validity and authenticity,
¥ith this in mind the data collected should, have some definite
bearing on what the institute is to offer and also set guidelines for
its curriculum.
This study reveals to those concerned with education of school
counselors to what extent the institute has effected some degree of
conceptual change among the trainees which sought to promote satisfactory
8
job placement.
Further, it is hoped that this study will serve as a means of
reporting to the Office of Education the quality of Counselor prepara¬
tion received at the Counseling and Guidance Institute at Atlanta
University as reported by the enroUee,
Statement of the problem.—The problem involved a follow-up
study of counselor enroUees who attended the NDEA Covinseling and
Guidance Training Institutes conducted at Atlanta University, Atlanta,
Georgia between 19^9-19^^•
Purpose of the study.—The major purpose of this study was to
ascertain the professional status of the counselor-enrollees and to
determine to what degree Institute training and attendance helped them
to acquire, adjust to and perform in their present position. Addition¬
ally, the study attempted to detennine the adequacy of vocational
choices of the enroUee,
More specifically the writer proposed to:
1, Determine the number of counselor-enrollees with positions
related to guidance,
2, Determine the extent to which the training received at the
institute contributed to their present positions,
3, Determine frcm counselor-enroUee his estimate of how
rewarding or satisfying he finds his vocational choice in
terms of after-institute placement,
a. Being consonant with his interest and emotionally
toned preferences,
b. Coinciding with mental ability,
c. Making use of his achievements and skills,
d. Making no physical demands on the boc^ that he is
incapable of satisfying,
e. Being personally gratifying and rewarding
9
f. Making a significant contribution to society,
U, Compare positions held by counselors prior to Institute
training with positions held after Institute training,
5, Compare salaries of institute trainees before and after
training,
6, Determine from counselor-enroUee his appraisal of the
curriculm as it relates to his most pertinent needs,
7, Determine the adjustment, if any, that enrollee would
have stipulated into the institute curriculum for more
effective training,
8, Determine the extent to which the enrollee found the
curriculum satisfying or adequate for his post-institute
experiences,
9, Determine which institute offerings or experiences are
most helpful to enroUees in relation to the post¬
institute placement,10,Discover and summarize opinions, statements, observations,
implications and conclusions which would be recommended
for the up-grading or continuation of cijrriculum offering
and other experiences at the Atlanta University NDEA
Institute,
Definition of the terms,—For the purpose of this study the
following definitions were employed:
1, Covinselor-enrollee, Enrollee, Trainee, Institute enrollee
and Grantee are synonymous terms referring to one who has
been enrolled in the NDEA. Co\mseling and Guidance Institute,
2, Follow-up is the process of determining the status of the
enrollee after he has left the NDEA. Counseling and Guidance
Institute,
3, Placement reflects the satisfactory adjustment of the enrollee
to the next situation whether in school or on the job.
Limitation of the study,—The limitation of this study existed in
the fact that the study included only the counselor enroUees who attended
NDEA Cotinseling and Guidance Training Institute at Atlanta University,
Atlanta, Georgia, 1959-1965, Counselor-trainee participation deteimined
10
to a large extent, the exact or precise Hjnitations of this study,
Sub.jects and materials,—The subjects of the study are all former
counselor-trainees who were enrolled in the Counseling and Guidance
Institutes at Atlanta University, Atlanta, Georgia, from 1959-196^, The
one hundred fifty-eight subjects who responded, however, make up the
exact population of the study. The questionnaire was used as the instru¬
ment for collecting data, a letter was used explaining the purpose of the
questionnaire,
Locale of the study,—The study was conducted at Atlanta University,
Atlanta, Georgia,
Method of research.—The descriptive method of research was used
because a survey study was needed. This provided information on which
the writer could base sound decisions.
Research procedure,—The procedural steps used in conducting this
study were as follows:
1, The writer requested permission of the Atlanta University
National Defense Educational Act Counseling and Guidance
Institute Director to conduct this study,
2, Questionnaire was deviaed and mailed to the counselor-
enroUees,
3, A letter of explanation was sent explaining the purpose
of the questionnaire,
U, Follow-up letters were mailed where response was slow,
5, An analysis and tabulation of all responses was made.
Survey of related literature.—Today*s society is, to say the
least, dynamically a competitive and antisynergic one. Trends indicate
that these characteristics of our society may be expected escalate as
one projects his thoughts into the 70*s. Realizing this, we are not
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skeptic that the Zeitgeist demands that guidance and counseling services
are essential in today’s schools. The need for men and women qualified
to perform this work, becomes stronger. Courses for training of cotin-
selors and other guidance workers are more available than ever before.
The number of people being served by NDEA. Counseling and Guidance
Institutes will attest to the importance of a decision to evaluate this
training. An evaluation of the program could serve to enhance it, pro¬
viding constructive criticism is appreciated,
A National Defense Counseling and Guidance Training Institute
is a full program of high quality for secondary school counselors and
secondary school teachers preparing to become secondary school counselors,
Basic facts revealed in the literature show that the National
Defense Education Act of 19^8 was an act to strengthen the national
defense and to encourage and assist in the expansion and improvement of
educational programs to meet critical needs, and for other purposes,^
The necessity of continuously improving programs of guidance and
counselor training represents one of our most demanding and challenging
educational goals. This challenge is made clear, not only by the prob¬
lems of seeking to provide qualified counselors in numbers sufficient
to meet the demands, but also by the inescapable concern of the insti¬
tute to assure the people of our nation that trained counselors are
effectively serving in capacities for which they are best suited.
The impact of the counselor-training institute program has been
very impressive. As amended, the title V now provides extended opportu¬
ne S, Office of Education, National Defense Counseling and Gui¬
dance Training Institutes Program I960, Washington, D, C,: Department
of Education Publication, Catalog No, 829: Public Law 86U,
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nities for training in elementary school and higher institutions.
The rapid rate of increase in local guidance and counseling
personnel which occurred during the first years of the program has dece¬
lerated markedly. The year 1963 shows an increase of only 11 per cent
over previous years as compared to ^6 per cent reported by states during
I960,
The ratio of counselors to students in public secondary schools
has decreased over a period of 6 years from one full-time counselor for
960 students to a present ratio of one to ^10, The literature points
out that an acceptable ratio for a quality program of guidance and coun¬
seling is one to 300,^
During the years of operation of the counseling and guidance
training institutes at Atlanta University more than 300 persons have
received training in the program. Those persons, who have come from
many states of the United States are contributing their improved quali¬
fications in counseling and guidance to the education of youth in many
states in the union. The conducting of institutes has caused partici¬
pating institutions of higher education to modify and improve their on¬
going counselor education programs. The institutes have stimulated an
upsurge of interest and effort on the part of participating college
faculty members in formulating and establishing improved standards in
counselor education in their respective institutions.
Persons trained in the Atlanta University Institute will assist
at least thousands of youth to identify their abilities and improve
^U, S, Office of Education, Amendments to National Defense Educa¬
tion Act and Impacted Areas Legislation, July 31, I96I1., p« U,
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their educational accomplishments in schools, throughout our nations.
Thus, the impact of the institute has both a qualitative and quantita¬
tive aspect,
A review of the literature reveals the impact of institute
training in the guidance world is probably its biggest boost. In order
to reinforce this effort, the institute must continue to comply with
the demands of society. This can be done only with valid and continuous
evaluation of the institute program and the persons who are served by it.
Literature ascribes to the fact that the best means of evaluating the
institute would be based upon the degree of adequacy in performaince of
the foiTTier enroUees, as they engage in after-institute duties. It
seems imperative, that each former enrollee be given an opportunity to
assess and appraise his institute learning^ that he offer comments and
opinions of his counselor training program of the institute in relation
to its purposes. The results of such a study would offer valuable assis¬
tance in helping to formulate, instigate and maintain a program designed
to meet the needs of the individuals in attendance.
Increasing demands by our complex and technical society support
the contimaation of institute training. By September, 1962, two hundred
and seventy-five summer counseling and guidance training institutes had
been conducted and 6^ academic year institutes with some 11,^2U candi¬
dates participating. These data represent a huge expenditure of money,
time and energy for the advancement of school guidance. What has been
the effect of this training?^
lU
Much has been said to confim the idea that institutes have
raised the level of training of counselors and have increased the
number of counselors in our schools at a faster rate than would other¬
wise have been the case,^
Hunger and Johnson report that NDEA. participants achieved greater
2
understanding of, and acceptant attitudes towards clients.
Since the mcmentous occasion of the adoption of the NDEA. of
19^8, Guidance Institutes have sprung up all over the country. Insti¬
tutes have as their aim, to better prepare counselors to assist in carry¬
ing out the multi-factored purpose of American education, Plummer found
that institute attendance did significantly increase the number of
enroUees with positions as counselors and the amount of tdjne devoted to
counseling increased. The Institute did enhance affiliation with pro¬
fessional organizations. Her report shox-fs that salaries after institute
training did not increase. The majority of former enrollees plan contin¬
uing education and professional growth, Fomer enrollees were adequately
prepared for daily duties and they were satisfied with their Institute
3
experiences.
Kathryn Pl-ummer, ’’A Follow-up Study of the Counselor-EnroUees
Who Attended the Counseling and Guidance Training Institute at Atlanta
University, Atlanta, Georgia, 19^9-1962,*' (unpublished Master’s thesis.
School of Education, Atlanta University, 1963),
p
Paul Hunger and Carleston Johnson, "Changes in Attitudes Associ¬
ated with NDSA Counseling and Guidance Institutes", Personnel and Guidance
Journal, (September, 1962), pp, 751-753,
^Plummer, 0£, Git,, pp, 16-19,
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During the school year I96I-I962, the Sonoma County Guidance
Association -undertook an analysis of certain aspects of counselor
functioning and training in five Bay area counties in the state of
California: Sonoma, Napa, Marin, Solano, and Contra Costa. The sur¬
vey grew out of a need to gather information regarding secondary
counseling in Sonoma County and the svu?rounding area for the follo^djig
purposes: (1) to analyze the present counseling situation as to coun¬
seling load, experience, and work year, (2) to determine whether coun¬
selors are recei-ving extra pay for counseling services, (3) to assess
the present counseling situation in order to determine future directions
of counseling programs.
Response to the questionnaire indicated that there was a -wide
variety in titles, training, extra pay, and work year. Counselors
varied from being somewhat inexperienced to having had a great amount
of experience. Also, interestingly, in terms of importance as stated
by a national guidance organization, approximately half of the districts
did not require credentials to do counseling. Only half of the co\in-
selors were f-ully certified in the state of California, Although
slightly over half of the counselors held the master*s degree, a great
number of them had advanced degrees in fields other than counseling,
such as physical education, history, and science,^
Charles King, ‘'Counselor Responsibility and Training," The
Personnel and Q-uidance Journal, Vol XLII (March, 196h), pp, 709-710,
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Research reveals that a number of studies have been made on the
role of couinselors, Arnold’s study of cotinselor duties revealed an
imbalance of gtaidance duties. Counselors were spending more time and
effort on problems of tardiness, attendance, discipline and school
failure than on education. Their time was divided almost equally
between clerical tasks and counseling. In partial explanation, Arnold
called attention to counselor’s apparent lack of thought as to the pur¬
pose of their activities and posed the provocative question: ’’Are
counselors themselves clear as to what they really want to do? Do they
not enjoy being jack-of-all trades rather than masters of counseling,^
Hitchcock's findings offer a second crucial question: Do coun¬
selors know what they should be doing? In this study of 1,282 counselors
from 1,2^^ schools throughout the United States, Hitchcock attempts to
analyze the duties which co\mselors were performing as compared to those
which they felt they should perform. The following excerpts from this
study give seme indication of the confusion in role definition which
2
evidently confronts many counselors.
Of 1,1^2 counselors who now assist pupils with occupational
plans, UO per cent do not feel this is their job.
Of 986 counselors who now assist pupils with failing work
Ul per cent do not feel it is their job.
Of 893 counselors who now interpret test results to teachers
37 per cent do not feel it is their job,
^Dwight Arnold, ’’Time Spent by Counselors and Deans,” Occupations,
19h9, PP. 391-393.
O
Kenneth A, Martyn, ”We are Wasting the Counselors Time,”
California Journal of Secondary Education, (19^7), pp, ii39-liUl,
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Of 1,101 coiinselors who now assist teachers with pupil’s
problems 37 per cent do not feel it is their job.
As a result of a time study of 35 counselors in five high schools
in the San Francisco Bay Area, Martyn discovered counselors were spending
from U3.1 to 80,17 per cent of their time on clerical work. He sugges¬
ted that while poor office organization may be a contributing factor, it
was also conceivable that counselors piarposely kept themselves busy with
clerical work as a result of deficiencies in counseling skills,^
In a more recent study, Tennyson obtained data from counselors
concerning the actual expenditure of time on selected guidance duties as
compared to the presumed amount of time and the activity which they consi¬
dered to be more in keeping with their role. Typically, counselors
reported that time spent in helping the administration might be more
effectively spent in assistance to students and teachers. On the posi¬
tive side, however, Tennyson commented that, *'in general, there was some¬
what closer agreement concerning how time should be spent than how the
counselors,did spend it, thus giving some validity to the expectation
that well trained counselors have obtained a degree of sophistication
as to how their time should be allocated among job functions,”
If counselors are not well trained, if they have only a hazy
notion of their function in the school, if they take no steps toward
clarification of duties, it is doubtful if they will find any real assist¬
ance from other members of the staff. Many new counselors have discovered
^William L, Hitchcock, ’’Counselors Feel They Should,” Personnel
and Guidance Journal, Vol, LII (September, 1953), pp« 72-7ii,
2
¥, ¥, Tennyson, ’’Time: The Counselor Dilemma,” Personnel and
Guidance Journal, Vol, LVII, (October, 1958), pp, 129-13^,
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that -unlike the new teacher -who can receive g-uidance and support from
another teacher, that as the school’s only counselor he must stand
alone. Thus, if any real role definition is to evolve, the co-unselor
must -work to obtain it. The administrator may be expected to have a
very general kno-wledge of the goals of guidance and of the reason for
having a guidance office in the school, but the counselor bimself must
work out the numerous specifics and constantly strive for refinement
of responsibilities which will give meaning and direction to his
activities,^
Counselor education programs should be planned to promote
excellence in counseling by preparing counselors who are able to per¬
form effectively their appropriate role in our society. Programs
should be related to the tasks to be performed, to the professional
role of the counselor in the setting in wliich he -will work. They should
provide the knowledge upon which effective counseling procedures are
based and enable the counselor candidate to use this knowledge skill¬
fully,^
The present study reveals the degree of job satisfaction as
reported by counselors and other Atlanta University NDEA Institute
enrollees, IJhat should be the preparation and training of co-onselors
to enable them to successfully meet the demands of job placement?
Dale L, Knapp and Earl ¥, Denny, "The Counselors Responsibility
in Pole Definition," The Personnel and Guidance Joumalj Vol, XL
(September, 1961), pp, li8-50',
2
The Counselor: A Report of the Committee on Education (Washing¬
ton: U, S, Government Printing Office, Jiily, 1961;),
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Evaluation of the graidance curriculum sho-uld be a continuous procediire.
This should involve on the part of the faculty and students a whole¬
some teamwork approach, eliminating duplication of content and weeding
out content not meaningful to the total training program.
The dingle most critical issue that focuses the profession of
counseling in the next decade is the achievement of quality in coun¬
selor preparation and the guarantee of competence for school counselors
on this job, ¥e contend that job satisfaction is highly related to job
competency.
Job,satisfaction researches of I960 show, as was reported in
earlier studies, business and professional men feel that job satisfac¬
tion is more important than financial return, H, B, Stein s\u*veyed
business and professional men who indicated that financial return, is
not the most important element. In choosing a career these men felt
that satisfaction, enjoyment, happiness, and the chance to be of service
were the most important factors to be considered, E, May reported on
a svirvey of welfare caseworkers in New York State, The survey revealed
that they resigned at a high rate because of low pay and job dissatis¬
faction, Twenty-seven per cent of the case workers quit because of job
dissatisfaction, they felt there were too few workers, too heavy a work
load, and, in general, too chaotic a work sit-uation,^
One is concerned with whether the institute learning is liable
to persist outside of the institute walls. Can these learnings be
^Hitchcock, Rid. ^ p. 72-7ii.
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carried over into after-institute 30b placement?
On the basis of a study made by Mmger, Myers, and Brown these
tentative conclusions were suggested:
1, The eight-week institute was effective in bringing about
desirable attitude clianges in the trainees, these changes,
however, were temporary in nature. This suggests that
these attitudes were viable to persist outside the academy
walls•
2, Attitude changes associated with the semester-long institute
did persist as long as three working months after the train¬
ing has ended,
3« Attitude changes associated with institute training, regard¬
less of length, were more persistent for trainees who were
later employed as counselors than for those who were not.
This conclusion, if supported by supplementary findings, may
out weigh the others in importance. It suggests that if the
. attitude changes initiated during training are relevant to
the post-training experience. Some persistence in these
changes may be expected,^
Among other studies in the literature concerning job satisfaction
is one made by Gail M, Inlow at Northwestern University, Inlow felt
that outcomes of a job satisfaction study would equip administrators
with the Icno^'^ledge needed to enable them to formtilate training programs
on a more functional basis, Inlow employed the questionnaire as the
data-gathering technique for her study. Graduates used in the study
were asked to subscribe to one point only on a seven-point continuum.
Arithmetical values were subsequently used to quantify the data.
The results of Inlow*s study indicated that graduates of the
college were essentially satisfied with their jobs but that amount of
^Paul F, Hunger, Roger A, Myers, and Darine F, Brown,'"Guidance
Institutes and the Persistence of Attitudes," The Personnel and Guidance
Journal (February, I963) Vol, XLI pp, Ul^-Ul?!
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satisfaction was dependent in varying degrees on the factors of: (1)
time on the job, (2) salary, (3) status on the job, (U) age, {$) mari¬
tal status, (6) retirement plans, (?) campus belongingness and, {8)
the affinity between job duties and college major. Job satisfaction
was shown to have no relationship with college grades and only limited
relationship with job categories,^
A study of job satisfaction and job survival made by Joseph
Weitz and Robert C, Nuckols was used as a management tool. It was
assumed that high job satisfaction in some way related to some aspect
of corporate success. The data frcm this survey show that the valida¬
tion of signed job satisfaction questionnaires leads to a much different
kind of inteipretation of the responses than obtained from anonymous
p
questionnaires,
The writer has noted in this survey a nimiber of responses were
returned unsigned, but otherwise completed. Since this study took into
account only the frequency of response the fact that the questionnaires
were unsigned was of little importance.
Summary statement,— Guidance, counseling, personnel work have
recently been cast into a significant new role in Merican Education,
This has come about largely by Congressional action which has helped to
focus attention upon this area of America's educational program.
^Gail M, Inlow, "Job Satisfaction of Liberal Arts Graduates",
Journal of Applied Psychology, (1951PPo 35 and 175-181,
2
Joseph Weitz and Robert C, Nuckols, "Job Satisfaction and Job
Survival", The Journal of Applied Psychology, (1955) Vol, 39, No, U,
pp, 29U-300,
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NDEA. Institutes liave seen their challenge and in most instances are
seeking to continuously improve counselor-training programs.
The problem of sound career plaixning in an increasingly complex
society assumes greater proportions for today’s schools. This often
requires the competency of a well-qualified professional counselor. In
order that counselors may be better prepared in carrying out the many
faceted purposes of a guidance program it becomes necessary to evaluate
the training programs. This is an attempt at such a study. The writer
has included in chapters II and III research data and findings acquired
from, ”A Follow-Up Study of the Counselor-EnroUees Who Attended the
Counseling and Guidance Training Institute at Atlanta University, Atlanta,
Georgia, 1959-1966,”
CHAPTEa II
PEESENTATION AMD ANALISIS OF DATA
Introductory statement.—»This chapter has been designed
primarily to afford for the reader a detailed report of data collected
from 1^8 persons who attended Counseling and Guidance Training
Institutes at Atlanta University, Atlanta, Georgia, dating from the
period of its inception in the summer of 1959 to May, 1965•
These data were collected by mailing questionnaires to the 29k
persons who had been enrolled in the program of counselor study in
the Atlanta University NDEA Institute of Counseling and Guidance.
The instrument used by the author was a questionnaire created
to ascertain findings pertinent to the study. The items dealt with
were identification, occupational and educational status, educational
and occupational inspirations, job satisfaction, and evaluation of
institute offerings. Data gathered from returned questionnaires were
organized and presented in both essay and tables.
The major puipose of this study was to ascertain the parofessional
status of the counselor-enrollees and to determine the degree to which
Institute training and attendance helped them to acquire, adjust to and
perform in their present positions. Additionally, the study attempted
to determine the adequacy of their vocational choice.
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Responses to the questionnaire.—As indicated in table 1 the
smallest percentages of responses received were from the Institutes
held for the summer session only. This may be due, however, to the
fact that these particular institutes were the earliest held, thus










Stimmer 1959 72 32 lt3.0
Summer I960 50 23 ii6.0
First Semester
I960 25 13 52.0
Second Semester
1961 36 2h 66.0
Academic Year
1961-62 25 lit 56.0
Academic Year
1962-63 30 15 50.0
Academic Year
1963-6U 28 22 75.0
Academic Year
1961;-65 28 15 53.0
Total 29h 158 55.0
Geographical distribution of enrollee,—Table 2 is used to
show the geographical dispersion of all NDEA Counselor Institutes
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enrollees from 1959 to I96U. This table shows by states the number
of counselor-enrollees who attended the Institutesj the number of
enrollees, by state, responding to the studyj and also the per cent
of response from each state.
Table 2 shows, among other things, that all states yielding
100 per cent response are the states in which there were very small
numbers of enrollees residing. The states of Georgia and Mississippi
were also reported as having high percentages of responses. This is
attributed to the fact that these states are in close proximity of
the locale of the study.
TABLE 2
THE DISTHIBUTION OF THE COUNSELOR-ENROLLEES OF ATLANTA
UNIVERSITY, 1959-1962, ACCORDING TO GEOGRAPHI¬











Alabama 33 10 30.0
Arkansas 8 2 25.0
California 2 2 100.0
Florida 18 7 33.3
Georgia 91 53 58.0
Hawaii 1 1 100.0












Indiana 2 0 0.0
Iowa 1 0 0.0
Kentucky 2 0 0.0
Louisiana 21 11 52.0
Maine 1 0 0.0
Maryland 2 2 100.0
Michigan 1 1 100.0
Mississippi 20 15 75.0
New Hampshire 2 2 100.0
New Mexico 1 0 0.0
New York 3 3 100.0
North Carolina 18 9 50.0
Oklahoma 3 1 33.3
Pennsylvania 1 1 100.0
South Carolina 38 23 55.0
Tennessee 5 3 60.0
Texas 7 h 28.5
Virginia h h 100.0
Washington 1 1 100.0
West Virginia 3 0 0.0
Total 29h 158
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Age and sex of the counselor-enrollees»—The data concerning
the sex and age of the counselor-enrollees are revealed in Table
3. According to the data reported, the average age for females
attending the institutes was higher than that of the male
enrollees.
TABLE 3
AGE ACCORDING TO SEX OF THE ATLANTA UNIVERSITY
COUNSELOR-ENROLLEES ,
1959-196U
Ages Males Females Total
55-Over h 6 10
50-5U h 12 16
U5-U9 7 15 22
U0-14i 21 20 U
35-39 27 11 38
30-3i+ 19 8 27
25-29 1 2 3
20-2U 1 0 1
Total 8U 7k 158
Marital status of the counselor-enrollee.—Table i; is a
presentation of data pertaining to the marital status of its
counselor-enrollees prior to and subsequent to Institute attendance.
Upon analysis of the data subsequent to Institute attendance the
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writer noted there was no change in the marital status of most of
the enrollees.
TABLE k
MAEITAL STATUS OF THE CCUNSELOR-ENEDLLEES OF
ATLANTA UNIYEBSITI, 1959-1961;, PfilOfi










Number Percentage Number Percentage
Married 138 87.3 137 86.0
Single 10 6.3 6 3.8
Divorced 7 10 6.3
Widowed 3 2.0 5 3.9
Separated 0 0
Total 158 158
Annual salary of the counselor-enrollee.--The data regarding
the annual salary of the counselor-enrollee prior to and subsequent
to Institute attendance are shown in Table 5» Reported salaries
show there is an increase in amount received by enrollees subsequent
to Institute attendance. A previous study of Institute enrollees of
the Atlanta University NDEA Guidance and Counseling Institutes made
by Plummer revealed no difference in annual salaries of enrollees.
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This study shows there is a significant number of enroUees reporting
salaries higher than before institute attendance.
TABLE $






9,001 or above 2 18
8,001 - 9,000 7 23
7,001 - 8,000 9 35
6,001 - 7,000 17 27
5,001 - 6,000 3k 35
it,ooi - 5,000 53 18
3,001 - it,000 32 2




Former enrollee*s opinions of .job satisfaction.—In assessing
the value of the NDEA Institute one would most likely solicit
evaluations from the persons having been served by it. In a more
coit5)rehensive effort to determine the opinions of the NDEA Institute
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evaluators, the writer has included in the survey a questionnaire,
with a portion directly involved with post-institute job satis¬
faction, and how these positions relate to Institute training.
The criteria used for this study is that stated by Pavil I. Clifford,
Professor of Education and Director of the NDEA Counseling and
Guidance Institutes at Atlanta University, in the article "The Hole
of Evaluation in the Iriprovement of Higher Learning." Tables 6
and 7 reveal findings from NDEA Institute evaluators reporting
their opinions related to job satisfaction.
The respondents were asked; "Does your present job offer
an opportunity for job advancement?" The data collected are
reported in Table 6. The number of respondents whose jobs presented
an opportunity for advancement were one hundred fifty-eight or 80 per
centj those whose post-institute jobs do not present opportvinity
for advancement number thirty-two or 20 per cent.
The greater percentage of respondents held positions which
allowed for advancement in job statusj also the greater percentage
of respondents felt that those positions satisfied their job
aspiration. These were two of the items used in measuring job
satisfaction of the enroUees reporting here. This would denote that
most of the enro3J.ees can be classified as satisfied as measured by
these items.
TABLE 6










satisfies aspirations liOi 92.0
Total 270 17 2.0
Job satisfaction experienced by former enrollees.—Infor¬
mation was requested from the former NDEA enrollees concerning
their attitudes toward certain items related to job satisfaction.
This data is revealed in Table 7*
An analysis of the appraisal of the applicability of the
institute learning as related to their present positions indicate
evidence that institute offerings were applicable in most cases.
It was noted that the 2 per cent who did not find the learnings
applicable were now reportedly holding positions other than those
related to counseling.
TABLE 7
DEGREE OF JOB SATISFACTION EXPERIENCED BY ENROLLEES SUBSE¬
QUENT TO JOB PREPARATION THROUGH NDEA INSTITUTE
ENROLLMENT
Item
Number of Percent of Total
Respondents Respondents








present jobs or position
is congruent to interest
and emotionally toned
preferences
1. Highly related 125 88.0
2, Moderately related 35 22.0
3. Not related None 0.0
B, The degree to which
enrollees post-institute
job demands coincide with
ability
1. Job demands exceed
ability 8 5.0
2. Job demands meet with
capability li;6 93.0
3. Job demands offer no
challenge to abilities k 2.0
C. The degree to which use is
made of achievement and
skills in post-institute
placement
1, Totally loh 66.0
2. Partially hi 30.0
3. Not at all 7 k*o
D. Does post-institute position
make physical demands that
you feel incapable of
supplying
1. Yes 5 3.0
2. No 153 97.0
E, The degree to which respon¬
dents found post-institute
positions rewarding
1. Highly rewarding 68 h3.0
2, Adequately 82 51.0
3. Less desired 8 6.0
F. Job results in significant
contribution to society
1. Yes 152 96.0
2. No 3 2.0
3. Undecided 2.0
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Rating of institute offerings In relation to former enrollee's
post-institute positions.—Table 8 shows how the enrollees elected
to rate the institute offerings as these offerings related to after¬
institute experience. One of the requirements for admission to the
institute is that the grantee present a written statement from the
school superintendent verifying opportunity for employment as a full
or part time counselor subsequent to institute attendance. It
should be remembered that not all of the enrollees were elected to
positions of counseling after institute enrollment. This may be
reflected in the responses on this item. It may be generally felt
from the response reported in Table 8 that most of the enrollees
were enployed in positions of guidance and counseling or related
fields, because of the number of persons who rated the offerings of
the institute as excellently relating to their present positions.
TABLE 8
TABLE SHOWING RATING OF INSTITUTE OFFERING BY ENROLLEES
IN RELATION TO THEIR POST-INSTITUTION
POSITIONS
As preparation for your
position, how do you rate the













Respondents who were motivated to do maxiimim work.—Table 9
shows that respondents' report as to whether the institute offered
challenges sufficient to motivate them to do their best work.
Most respondents indicated that they were amply motivated through
institute experience to respond at their maximum level of ability.
Some respondents who indicated they were not sufficiently motivated
to maximum performance stated they felt however, they were highly
motivated.
TABI£ 9
NIMBER OF RESPONDENTS WHO WERE MOTIVATED DURING
THE INSTITUTE TO DO THEIR
BEST WORK
Institute offered challenges
sufficient enough to motivate









Applicability of institute learning.—Table 10 shows
whether the former enrollee thought institute learnings were useful
in his current activities.
TABLE 10
APPLICABILITI OF LEARNING
Have your i^titute offerings Percent of




Have your institute offerings












Appraisal of rate of applicability of institute offerings.—
The hundred fifty-five respondents who indicated in the previous
table that the institute offerings did prove applicable to the
presently held position were asked to rate the applicability in
terms of "excellent,” "good," "fair," and "poor." Table 11 is
a summary of those data. The table shows that practically all of
the respondents felt that the institute esqjeriences deserved good
or excellent ratings.
TABLE 11
RATING AND APPLICABILITY OF INSTITUTE LEARNING TO
PRESENT POSITION OF FORMER ENROLEE
How do you rate the applicability













An of the enrollees respondlxig to this item found some degree
of applicability of institute learning.
Enrollees' opinion of areas least able to perform.—Table 12
shows a report from the respondents listing the areas in which they
felt they were least able to perform after institute training.
These enrollees upon entering post-institute positions named as the
areas least able to perform the following; thirteen persons of 8.2
per cent listed group test administration, scoring and reporting;
twelve persons or 7*6 per cent gave group guidance and dynamics;
vocational guidance was chosen by ten persons or 6.3 per cent;
individual testing was the choice of seven persons or i;.i| per cent,
seven people also for a i;.!; per cent selected placement; follow-up
was the choice of five persons for a 3»1 per cent total; promotion
of the guidance program was the choice of four persons or 2.5 per
cent of total respondents; having teachers utilize test results was
the choice of three persons or 1.9 per cent of the respondents;
counseling college-bound students, personality appraisal, indirective
counseling, and motivation of depi^ved pupils were aU areas chosen
by persons each or each area chosen by 1,2 per cent of the study
population; one person or 1.0 per cent of the enrollees chose each
of the following areas as least able to perform; research, counseling
below average students, interview, assessment of student and motivation
of average pupils. It will be noted that eighty-four persons or 53*1
per cent made no choice as having experienced an area of weakness upon
assuming post-institute placement. This would indicate that most of
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the former enrollees felt relatively comfortable in executing most
duties involved in their job positions.
It might be remembered that some areas which were listed by
former enrollees as weaknesses were a part of their institute
experiences or training. In different localities and under different
conditions, on-the job experiences often require involvement in
depth this may not have been practical for training purposes. This
probably constitutes the weakness as experienced by former trainee.
TABLE 12
ABEAS IN WHICH RESPONDENTS WERE LEAST ABLE TO PERFORM
AFTER INSTITUTE TRAINING. ITEMS LISTED IN
ORDER OF FREQUENCY OF CHOICE
Areas in which respondents







1, Test administration, scoring
and interpretation 13 08.2
2, Group Guidance and Ijyuamics 12 07.6
3. Vocational-Occupations 10 06.3
U» Individual Testing 7 Oli.li
5. Placement 7 ol+.U
6. Follow-Up 5 03.1
7. Promotion of guidance program h 02.5
8. Having teachers utilize test
result 3 01.9
9, Counseling college-bound 2 01.2
10. Personality appraisal 2 01.2
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TABLE 12—Continued
Areas in which respondents







11. Indirective Counseling 2 01.2
12. Motivation of deprived pupils 2 01.2
13. Research 1 01.0
lit. Counseling below average
students 1 01.0
15. Interview 1 01.0
16. Assessment of student 1 01.0
17. Motivation of average
pupils 1 01.0
18,. No choice 81t 53.1
Total 158 100.0
Most valuable and least valuable aspects of the institute
training program.—The former enrollees were asked to report the most
valuable and least valuable aspects of the program. Table 13 shows
a list of respondents selecting each course and the per cent of the
total number of respondents. The table shows the preferences in
order of choice.
An interpretation of the data revealed in Table 13 would
indicate that the areas listed as most valuable are the ones most
often used by the school-counselor. It can be assumed that most of
the enrollees responding are in jobs of guidance and counseling in
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schools. The areas listed lower on the scale are usually the concern
of the guidance administrator or one serving in a similar position.
Possibly this is why there are fewer former enroUees choosing these
areas.
It was also noted that most of the courses listed as least
valuable were those that might be called general or background courses,
and are not specifically guidance courses.
TABLE 13
MOST VALUABLE AND LEAST VALUABLE ASPECTS OF THE






Per cent of Total
Respondents
1. Most Valuable Course
A. All of equal value 52 33.0
B. Test and measurement
(Statistics) 17 10.0
C. Techniques of Counseling 17 10.0
D. Practicum 15 09.0
E. Vocational-Occupational
Infonnation 10 16.0
F. Personality Theories 8 05.0
G. Organization of Guidance 8 05.0
H. Psychological Appraisal 8 05.0
I. Use of Psychometric
Instruments 7 1|..6
J. Human Growth and
Development 7 ij..6
K. Research 6 3.8











2. Least Valuable Course
A. School and Community 15 09.0
B. Social Class 8 05.0
C. Philosophy 7 U.6




F. None 116 73.0
Total 158 100.0
Enrollees suggestions for courses and experiences to be offered.—
The former enrollees were asked to list coiirses or experiences which
they thought shoTold be included in the curriculum. Most responses were
individually different. For this reason the writer thought it infeasible
to construct a chart, but rather to conpiile a list. This list
follows:
1. Occupational and Vocational Guidance.
2. Administration of Individual Tests.
3. Additional courses in counseling.
li. Field trips,
5. Group Guidance and Dynamics,
6. Additional courses in statistics.
7. Additional courses in psychology,
, Courses related to family living.8




10. Counseling disadvantaged youth.
11. Filing materials.
12. Job placement - Job analysis - Job surveying.
13. Psychology of Exceptional Child.
lU. Use of Projective Instruments.
The writer felt impelled to call attention to the fact that some
of these courses, might perhaps have already been added to the curriculum.
It was noted that the respondents' experiences in the Institute occurred
prior to the term 1963-66.
Number of courses felt needed by enrollee.—The former enrollee
was asked to list the number of courses he felt should have been in¬
cluded in the curriculum. Table ih gives a tabular response of the
qiiality of courses to be offered.
It will be noted that only 32 per cent of the respondents felt
there should have been additional courses included in the curriculum.
Those designating the need of additional courses or experiences. This
list appears in the text.
TABLE lU
NUMBER OF ADDITIONAL COURSES ENROLLEES FELT THE CURRICULUM
SHOULD HAVE IN¬
CLUDED
How many courses or experiences not
offered by the Institute during your Per cent of
attendance do you think should have Number Total
been offered? Responding Response
Not any 108 68.0
A few U7 29.0
TABLE li;—Continued
How many courses or experiences not
offered by the Institute during your Per cent of
attendance do you think should have Number Total
been offered? Responding Response
Many 3 03.0
Total 158 100.0
Institute strengths and weaknesses.—Table 1^ shows a report
of institute strengths and weaknesses, in relation to post-institute
positions as reported by former enrollees. Few weaknesses were noted
by the former enrollees. However most of these are pertinent enough
to enhance the institute program, were they rectified. It might be
thought that the 'strengths' mentioned form the core of the program
and they attribute largely to the success which the program now
enjoys.
Recommendations by enrollees for institute improvement.~Item
twelve of part IV of the questionnaire asked the enrollees to list
suggestions for institute improvement. The following recommendations
were offered by the counselor-enrollees. These recommendations are
given here in the order of the frequency of their appearance.
1. The inclusion of more occupational-vocational guidance.
2. Institute offerings which qualify one for masters degree.
3. More training in group dynamics.
it. Instruction and practice in individual testing.
5* Library assignments not too broad for limited resources.
6. More courses in psychology offered.
. Change of emphasis from counseling of academically talented7
k3
to counseling of disadvantaged youth,
8. More extensive use of practicura.
9, Advanced institutes offered.
10. More involvement with non-college-bound students.
11. The program shoiild offer more field trips as an
integral part of its training.
TABLE 15
INSTITUTE STRENGTHS AND WEAKNESSES, IN RELATION TO POST-INSTITUTE











1. Course offerings h3 27.3 1. Too few instructors 18 11.u
2. Institute Director
and faculty lj.0 23.3
2. Insufficient field
trips 17 10.8
3, Guest Consultantsi 10 06.0 3. Too little time in
regard to assign¬
ments to be covered 17 10.8
ii. Practicmn 10 06.0 i;. Parental counseling
lacking 3 3.2
5. Use of latest
materials 9 3.7
3. More pupils to work
with in counseling
practicum 3 3.2





7. Personal contact 8 3.0 7. Not any noted 93 60.0
8. Small group
sessions 6 3.8
9. Field work 5 3.2
10. Organization of
program
11. Not aivr noted
3
16 10.6
Total 160 100.0 i3b lUO.O
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS
Problem and methodology»«»~During the past several years we have
witnessed some major federal legislative programs. Probably the most
significant to us has been the establishment of NDEA Counseling and
Guidance Training Institutes. The National Defense Education Act, Public
Law 85-86it, Title V-B, enabled the Commissioner of Education to arrange,
by contracts with institutions of higher education for the operation of
short-tem or regular session institutes for the provision of training
to improve the qualification of personnel engaged in the counseling and
guidance of students in secondary schools, or teachers in such schools
preparing to engage in such counseling and guidance. An amendment to the
law Under Title V now includes programs of stuc^ fcr counselors preparing
to .engage in the counseling and guidance of students in elementary schools
as well as post secondary programs.
In the summer of 19^9 a beginning of basic NDEA Counseling and
Guidance Institute was presented at Atlanta University, Atlanta, Georgia,
Since that time there has been a succession of summer, semester or
academic year institutes sponsored at the University. It was during the
second semester session of I96I that the writer had the experience of
enrolling in and becoming a grantee at the NDEA Institute at Atlanta
U6
Iftiiversity. This experience awakened an awareness -which caused the
writer to realize that successful completion of the Institute program
■would render one eligible for entering a different area of employment,,
that of guidance and counseling, thus evolved the problen*—how
effective is the training here received, regarding post--institute
placement and how satisfactory will a job change be. Since it could
be ass-umed that most other enrollees were of the same or similar cir-
ctimstances, the writer elected to study the problem which involved a
follow-up study of counselor-enrollees who attenaed the NDEA Counseling
and G\iidance Training Institutes conducted at Atlanta University in
Atlanta, Georgia from its inception through the academic year of 196k-6$,
Findings from this problem should indicate to some degree the
effectiveness cf the NDEA counselor-training program as experienced by
the counselor in regard to this pos-t-institute activity. It is hoped
that the study will reveal a measure of how much satisfaction has been
achieved by the grantee for having prepared and entered the field of
guidaice and counseling. Further it is hoped that the data collected
and compiled can be used as an evaluation of the program, by those ■who
have the responsibility of planning and executing such institutes.
The major purpose of this study was to ascertain the professional
status of the former counselor-enrollees and to determine to -what degree
Institute training and attendance helped them -to acquire, adjust to and
perform in their present position. Additionally, the study attempted -tx)
determine the adequacy of vocational choices made by the enrollees.
h7
More specifically the writer proposed to:
1* Determine the number of former counselor-enroUees with
positions related to guidance.
2. Determine to what extent the training received at the
institute contributed to their present positions.
3. Determine from former counselor-enroUee his estimate
of how rewarding or satisfying he finds his vocational
choice in terms of after institute placement.
a. Being consonant with his interests and emotionally
toned preferences.b.. Coinciding with mental ability.
c. Making use of his achievements and skills.
d. Making no physical demands on the boc^ that he is
incapable of satisfying.
e. Being personally gratifying and rewarding.
f. Making a significant contribution to society.
U. Conpare positions held by counselors prior to institute
training with positions held after institute training.
5. Compare salaries of institute trainees before and after
training.
6. Determine from former counselor-enrollee his appraisal
of the curriculum as it relates to his most pertinent
needs.
7. Determine the adjustments, if any, that enrollee would
have stipulated into the institute curriculum for more
effective training.
I
8o Determine the extent to which the enrollee found the
curriculum satisfying or adequate for his post-institute
experiences.
9. Determine which institute offering or experiences are
most helpful to enrollees in relation to the post¬
institute placement,
10, Discover and summarize opinions, statements, observa¬
tions, implications,, and conclusions which vduH be
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recommended for the up-grading or continuation of
curriculum offering and other experiences at the
Atlanta University NDEA Institute.
The following definitions were employed in this stu(^,
1. '‘Comselor-enroUee," '‘Enrollee,'* '‘Trainee," "Institute
enrollee," "Grantee" all are synonymous terms referring
to one who has been enrolled in the NDEA Counseling and
Guidaice Institute,
2. Follow-up is the process of determining the status of
the enrollee after he has left the NDEA Counseling and
Guidaice Institute.
3* Placement is the satisfactory adjustment of the enrollee
to the next situation -vii ether in school or on the Job.
The study was concerned only with the two hundred-ninety-four
counselor-enrollees who attended NDEA Counseling and Guidance Training
Institutes at Atlanta University, Atlanta, Georgia for the period 19^9-
196^, Of the two hundred and ninety-four enrollees sent questionnaires,
one hundred and fifty-eight Institute grantees returned questionnaires,
thus fixing the exact limitation of this study►
This study was made by use of the descriptive survey method of
research. The technique employed was the questionnaire. An analysis
was made of this and other available records. The study was conducted
at Atlanta University, Atlanta, Georgia,
The procedural steps used in conducting this study were as follows
1, Permission to conduct the study was granted by the Director
of the NDEA Counseling and Guidace Training Institute,
2-, A review of literature vital to this study was made.
3. A questionnaire was devised by the writer and mailed to all
cotuiselor-enrolleesi a letter of explanation accompanied the
questionnaire, A self-addressed envelope was also included
witk each questionnaire. If, after a reasonable length
of time the enrollee failed to respond, a second letter
was mailed as a follow-up to the first letter.
U. Counselor-enrollees* responses were studied, analyzed
and recorded.
5. Data received from the former counselor-enrollees were
appropriately assembled and treated statistically, in
accordance with the purposes of the stu(^. Statistical
measures and tables were used to denote findings con¬
cerning the data.
6, Findings, conclusions, implications and recommendations
were stipulated.
Summaiy of pertinent literature.—A review of literature pertinent
to the problem of this study has caused the writer to formulate the
following generalizations.
1. Relatively few published studies have dealt with the
participants in NDEA Institutes. Fewer still have been
concerned with follow-up of these trainees after they
have completed training and have been employed.
2. So that one may determine the effect of NDEA. Institute
training, it is necessary to ascertain status of institute
participant subsequent to Institute attendace.
3. Attitude changes associated with Institute training,
regardless of length, were more persistent for trainees
who were later employed as counselors than for those
who were not. This conclusion, if supported by spple-
mentary findings, suggests that if the attitude changes
initiated during the training are relevant to the post¬
training ejqjeriences some persistence in these changes
may be expected.
U. Anyone who attends an Institute or who is in any way
responsible for an Institute program may reasonably
make the assumption.that ja rticipation in the program
of education offered at the Institute will lead to
certain outcomes. They may be personal, social, economic
or a combination of these. Regardless, one of the best
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means of assessing these outcomes is to evaluate attitudes
and behavior of Institute participants. This may perhaps
best be done by a follow-up study of former Institute en-
rollees.
5. Results of other surveys point up the fact that the Institute
participants believed after extensive experience that prac-
ticum was the most meaningful and helpful phase of the train¬
ing experience.
6. The courses counseling procedures, testing and comseling
practicum, have been rated as strong features of the Institute
Training program in this stuc^y.
7. Probably the most important premise underlying the existence
of the NDEA. Counseling and Guidace Institute is its aim to
provide a program of high professional quality for secondary
school counselors, secondary school teachers preparing to
become secondary school counselors, and more recently training
for those preparing to become counselors in higher education
and elementary schools.
On the premise that the contributions made by the Institute enrollees
after they have had Institute training is one determinait of what an
institute program should be, this writer chose to include in this study how
well satisfied institute graduates are with their occupations. In order to
evaluate the satisfaction, it was necessary to determine what factors are
most closely related to job satisfaction. Gail Inlow in her study of ''Job
Satisfaction of Liberal Arts Graduates'* conducted at Northwestern University
in 19h9 chose the following factors as component parts of job satisfaction:
time on the job;; salary; status on the job; age;; marital status; retirement
plans; campus belongingness;, the affinity between job duties and college
major.
In another study noted by the writer namely, "Job Satisfaction and
Job Survival" by Joseph Wertz and Robert G. Nuckals factors were also
isolated as component parts of job satisfaction. Wertz and Nuckals used
in their survey of insurance agents factors which were grouped as satisfaction
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items, a group called dissastisfaction items, another group related to
luanager involvement, and lastly agroup dealing with "How Supervised*”
This writer after careful study of the literature decided to use
the factors used by Dr. Paul Clifford in his article, ”The Role of Eval~
nation in the Improvement of Higher Learning.” This article appears in
the Journal of Experimental Education, 1956, Volume XXV* For previously
stated purposes, the writer found nothing in more recent literature more
significant;: therefore, this criterion was enployed as the data-gathering
technique for collecting information concerning job satisfaction among
former enrollees of the NDEA Guidance and Counseling Institute of Atlanta
University.
Summary of findings»^~The presentation and analysis of data revealed
in Chapter II give impetios to the following summarization of findings in
accordance with the format of the tabular data.
1. The counselor-enroUees from the academic year 1963-614-
returned, according to percentage, the Irgest number of
questionnaires, twenty-two respondents with a seventy-*
five per cent response. Enrollees from the first institute,
summer of 1959, returned the smallest number of question¬
naires, according to percentage, thirty-two respondents
with a 143-0 per cent response.
2^ There were eight states having 100 per cent response, these
states were: California with two enrollees; Hawaii with
one response; Illinois with one response; Michigan with one
response; New Hampdiire with two respondents; New York with
three responses; Pennsylvania with one respondent and the
state of Washington with one respondent. The next highest
percentages of responses were from the states of Mississippi,
Tennessee and Georgia having responses of 65 per cent, 60
per cent and 58 per cent respectively. Several states regis¬
tered on returns, those states were Indiana, Iowa, Kentucky,
Maine, New Mexico and West Virginia*
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3. The persons responding in the study of the Atlanta
University NDEA institute enrollees of 1959-19614. gave
the following statistics as to sex and age: for this
group the mean age was 39*8 years; the median age was
37*5 and the modal age was 37» The number of females
responding in the study was seventy-fovir; the mean age
for this group was 143.5; the median age was h2,6; the
modal age was I42,
U. The marital status for the respondents remained pri¬
marily the same, with the majority of persons being
married before the institute and remained so subsequent
to institute enrollment. Four enrollees who were single
prior to institute attendance married subsequently; ten
were divorced prior to institute attendance and five
were divorced subsequently.
5. Prior to Institute attendance the mean salary for the
enrollees was $5,090.00» The median salary for the
enrollees was $14,800.00; and the modal salary for the
enrollee was $14,500.50. Subsequent to the institute
the mean salary was $6,870.00; the median salary was
$6,700.00; and the modal salary was $6,^00.00.
6. One hundred and twenty-six or 80 per cent of the re¬
spondents indicated their jobs offered opportunity for
advancement. Thirty-two or 20 per cent of the enrollees
indicated their post-institutes jobs offered no oppor¬
tunity for advancement.
7. One hundred and forty-four enrollees or 92 per cent
reported that post-institute jobs satisfied their
aspirations; fourteen or 8 per cent reported not being
satisfied with present positions.
8. In rating how congruent the enrollee found his job to
his interests and emotionally toned preference, one
hundred and twenty-three or 88 per cent reported their
job to be highly related to interests and emotionally
toned preferences; thirty-five persons or 22 per cent
indicated jobs and interests were moderately related.
9. Eight persons or 5 per cent of the respondents reported
that their job demands exceeded their abilities. This
was mostly in areas where enrollees were working in
situations where guidance and counseling programs were
just being initiated. One hundred and forty-six persons
or 93 per cent felt that the job demands met with their
capabilities; four persons or 2 per cent of the respon¬
dents indicated they were working in situations that
offered no challenge to their capabilities whatever.
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lO*. One himdred and four respondents or 66 per cent of the
group reported that total use was being made of their
achievements and skills in post-institute placement;
forty-seven or 30 per cent of the respondents indicated
partial use of their achievements and skills; seven
persons or U per cent reported using achievement and
skills,
11. There were only five enroUees or 3 per cent of the
respondents who felt that their post-institute positions
made physical demands which they were incapable of
supplying; one hundred and fifty-three or 97 per cent
indicated they were sufficiently able to meet physical
requirement of positions held
12. Sixty-eight respondents or h3 per cent of the enrollees
found their positions to be highly rewarding; eighty-two
or 5l persons or 6 per cent reported positions held by
them to be less rewarding than desired,
13* Most of the respondents, one hundred and fifty-two or
96 per cent were of the opinion their jobs did result
in a significant contribution to society; three persons
or two per cent felt their jobs offered significant
'contribution to society; three other respondents or
another 2 per cent were completely undecided as to
whether the jobs they held resvilted in any significant
contribution to society.
lU, The training received at Atlanta University Institutes
was rated as excellent by one hundred and three enrollees,
or 65 per cent.
15. Course offering and general curriculixra were rated as
highly satisfactory by one hundred and four or 66 per
cent of the enrollees.
16, One hundred and fifty-three enrollees or 97 per cent
reported that the Institute offered challenges sufficient
enough to motivate maximum perfomance.
17. Most enrollees, one hundred and fifty-five or 98 per cent,
reported that institute offerings were applicable to present
position,
18, Seventy-five persons or Ii8,3 per cent of the study popu¬
lation rated the applicability of institute learning to
present positions as excellent.
19• The areas in which the enrollees felt they were least able
to perform were those dealing with testsj administration,
scoring and interpretation; group guidance and dynamics and
vocational occupations.
20. Courses singled out by enrollees as being the most important
were tests and measurement, and techniques in counseling.
These were selected by seventeen persons or 10.8 per cent
each. It can be noted that fifty-two or 33 per cent of the
respondents felt all courses were of equal value. School
and community and social class were singid out ly fifteen
persons or per cent and eight persons or 9 per cent
respectively as being of least value in assuming a post¬
institute position.
21. One hundred and eight enrollees or 69 per cent of the
respondents felt that no additional courses were needed
in the curriculum; three persons or 1 per cent of the
respondents felt there were many courses which could be
offered in the curriculum. The writer noted that these
three persons felt that this study and others similar
might reveal the need of other courses, in order that the
institute may continue its high standards in meeting the
needs of counselors. It was suggested that the demands
of industry, trade, and the world of work be a guide in
any revision of the curriculum,
22. Appraisal of the strengths and weaknesses of the institute
program were noted thusly; greatest strengths as reported
by forty-three respondents or 27.5 persons were course
offerings; forty persons or 25.3 per cent rated the institute
director and able faculty as the greatest strength, while
eighteen respondents said insufficient field trips consti¬
tuted a weakness in the institute program. Sixteen persons
or 10,6 per cent did not specify particular strengths; ninety-
five enrollees or 60 per cent revealed they saw no evidence
of weakness in the Institute program.
Summary of conclusions.--The writer*s analysis and interpretation
of the former enrollees responses to the questionnaire formed the basis
for the following conclusions. These conclusions are formulated in
accordance with the format and the purposes of the study.
1, The number of enrollees with positions related to counseling
was high.
The training received at the Atlanta University NDEA
Guidance and Counseling Institute enhanced the enrollees
opportunity for assuming the positions they now hold.
The majority of counselor-enroUees estimated their
positions as satisfying because
a. The positiors held were consonant with interests and
emotionally toned preferences,
b. Positions coincided with mental abilities.
c. Positions made use of achievements and skills.
d. The positions made no physical demands on the body
that the respondents were incapable of satisfying.
e. They found the positions to be both gratifying and
rewarding.
f* The former enrollees felt that their positions
provided opportunities for them to make significant
contributions to society.
Many enrollees who were not counselors prior to institute
training were either in counseling or related positions
subsequent to institute training.
Salaries were significantly increased subsequent to
institute training.
The majority of counselors were unanimous in their praises
of the excellence of the curriculum as it related to their
most pertinent needs.
Many enrollees voiced the desire to attend advanced
institutes at Atlanta University and would have the
curriculum changed only to meet the on-going changes
in society.
Ninety-nine per cent of the respondents found the
curricxilum satisfying or adequate for post-institute
experiences.
The mrollees rated assemblage of able instructors,
guest consultants and courses such as tests and measure¬
ments, and practicum as being most helpful in relation
to post-institute placement.
Many enrollees were specifically vociferous in praise
for the NDEA Institute Director at Atlanta University,
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11* Worth of human dignity was a facet of the program which
many enroUees reported as valuable in their training*
12, The over-all appraisal of the institute was for most
enrollees excellait.
Summary of implications .--An analysis of the data in^jlied to
the writer the following:
1* That the positions presently held by the former counselor-
enrollees enabled them to be objective in their appraisals*.
2, That all facets of the NDEA G-uidaa ce and Counseling
Institute at Atlanta University are important in the
training of counselors.
3* That practicum and a practical knowledge of statistics
are fundamental in executing the duties of a counselor.
U* In view of the trend of society today, there is a
definite need for vocational-occupational courses in
the institute curriculum.
5. Improvement in the structure of laboratoiy periods,
scheduling of shorter lecture periods would enhance
the institutes program of instruction.
6» More field trips could be provided for the piorpose of
study and observation.
Recommendations*—The writer, in concurring iijith the findings
of the research data, makes the following recommaidations.
1. That Counseling and Guidaice Training Institute be
continued and numerically increased*
Z, That these institutes be so designed that upon successful
completion of the same the enrollee may earn a masters
degree.
3* That Atlanta University offer an advanced NDEA Guidance
and Counseling Institute so that trainees may take
advanced courses.
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U* That courses in individual testing and vise of
projective instruments be included in an advanced
program.
5. That more courses be offered in psychology.
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The Cover Letter Which Accompanied The Questionnaire




The enclosed questionnaire has been devised to ascertain from
you certain information pertinent to a follow-up study of all NDEA
Guidance and Counseling Institute enrollees of Atlanta University,
This study is being made as a partial fulfillment of requirements
for a masters degree at Atlanta University. Your cooperation in com¬
pleting and retToming this questionnaire will be most sincerely appre¬
ciated, Since we have a deadline to meet, may we urge yoiir prompt
reply.
The major purpose of this study is to determine from the former
covinselo]>-enrollee, his opinion of the value of his institute training
in regard to his post-institute employment, to determine to what extent
institute training helped him to adjust to his present position and
further to have him recommend ways in which the institute might be more
effective in its program. It is hoped that this study will prove mean¬
ingful and thus increase the effectiveness of the institute program.
Please fill in immediately and rettim the questionnaire in the
enclosed self-addressed stamped envelope. You have iry sincere thanks
for your cooperation in making this study possible.
Yours truly.





A SURVET OF ENROLLEES WHO ATTENDED THE
NATIONAL DEFENSE EDUCATIONAL ACT INSTITUTE IN GUIDANCE




Sex (check one) Male
(First)
















55 years or over
5* Marital Status














II. OCCUPATIONAL AND EDUCATIONAL STATUS:
1* Please state your occupation or profession prior to Institute
attendance and give the length of experience.
2i, Please state your present occupation or profession and give
length of experience.
3. ■What was your annual salary prior to Institute attendance?
(check one)
5.
(a) $2,001-3,000 (e) $6,001-7.000
(b) $3,001-4,000 (f) $7.ooi«a.ooo
(c) $4,001-5^,000 (g) $a.001-9,000
(d) $5,001-6,000 (h) $9,001-or above
"What is yo\ir present annual salary? (check one)
(a) $2,001-3,000 (e) $6,001-7.000
(b) $3,001-4,000 (f) $7,001-8,000
(c) $4,001-5,000 (g) $8,001-9,000
(d) $5,001-6,000 (h) $9,001-or above
Check the date of your attendance at the Atlanta University
Institute.
(a) Summer 1959 (e) Academic Year 1961-62
(b) Summer I960 (f) Academic Year 1962-63
(c) First Semester I960 (g) Academic Year 1963-64
(d) Second Semester 1961 (h) Academic Year 1964-65
(i) Academic Year 1965-66
6* Have you attended other Institutes since your enrollment at
Atlanta University? (check one)
les No
7* If your answer to number six is yes, please give the name
of the Institutes attended as well as the dates attended.
8* Please indicate your present educational or professional













III. educa'honal and occupational aspirations:
1. Does your present job offer an opportunity for job
advancement? (check one)
Yes No
2. In terms of your aspirations is your job satisfying to you?
(check one)
Yes No
3. Please consider and react to the following:
a. In your present position, how congruent is your job
with your interest and emotionally toned pr eferences?
(check one)
Highly related Moderately related Not related
b. How closely would you say that your job demands coincide
with your mental ability? (check one)
Job demands exceed abilities
__ Job demands meet with
capabilities Job demands offer no challenge to
mental ability
c. To what degree do you make use of your achievements and
skills? (check one)
Totally. Partially Less than desired
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d. Does your job make physical demands of you that
you feel incapable of supplying? (check one)
Yes No
e» How personally rewarding is your woik? (check one)
Highly rewarding Adequately Less than
desired
f. Does your job result in a significant contribution
to society? (check one)
Yes No
_____ Undecided _____
IV. HAVING HAD APPROPRIATE WORK EXPERIENCES, WILL YOU REACT TO THE
FOLLOraO, IN TERMS Oi-' INSTITUTE OFFERINGS AND EXPERIENCES:
1. As preparation for your present position, how do you rate the
training you received at Atlanta University? (check one)
Poor Fair Good Excellent
2. How do you rate the course offerings and general curriculum
of the Institute? (check one)
Highly satisfactory Adequate Limited
3» Do you believe that the Institute offered challenges sufficient
enough to motivate you to do your best work? (check one)
Yes No
i|* Have your Institute learnings proved applicable in your present
position? (check one)
Yes No
5» If your answer to number U is yes, please rate the applicability,
(check one)
Excellent Good Fair Poor
6. In assuming a job after Institute attendance, iidrat areas did
you find least able to perform? List in order of importance




7* In terms of jovr experiences, which coiirses were of most
value and which of least value to you? List in order of
rank of importance.
Most Valuable Least Valuable
8, How many courses or experiences not offered by the Institute
during your attendance do you think should have been offered?
(check one)
Not ar^ A few Many
^ (b) “T^
9* If your answer to number eight was (b) or (c), list such
courses or experiences in order of preference or rank in
the blank spaces below,(a) (b)
(c) (d)
10* In relation to job preparation, what in your opinion, are
the Institute’s weaknesses in meeting the needs of the




11* In relation to job preparation,: what are the Institute’s
greatest strengths in meeting the needs of the coxinselor?




12, If you have recommendations that would aid the Institute in
its purpose of improving the professional qualifications and
competencies of counselors, please list them below.
VITA
NAME: Ellen Williams Mack
EDUCATION: S. Degree^ Saint Augustine*s College, Raleigh
North Carolina, 19l4.0j, Further. study: Northwestern
University, Evanston, Illinois;. Summer Sessions
1963, I96I;; Further study: Atlanta University,-
Atlanta, Georgia, I96I, 1965, 1966.
EXPERIENCE: Elementary teacher, Wilson High and Elementary
School, Tifton, Georgia, I9UO-I962;. School




Marital status: Married; One daughter, age 10;
Hobbies: Dance, Flower arranging. Sports and
Reading.
GRADUATE FIELD
OF CONCENTRATION: Guidance and Counseling.
MEMBERSHIPS: Member of National Education Association; Tift
County Teacher’s Association; Scoutleader Troop
125; Member of Saint Matthews Episcopal Church,,
Savannah, Georgia; Basileus, Delta Lambda Zeta
Chapter, Zeta Phi Beta Sorority, Inc., Board
member of local chapter Red Cross.
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